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Expectations 

Children’s learning environments need to be tidy, organised, purposeful and calming. 
Clutter and busy walls cause unnecessary distractions for learners. 

Classroom set up is down to class teachers. The Ocklynge pedagogical approach does 
insist that children’s desks are organised into rows that face the board. This is to support 
children working in pairs and using the boards at the front of the class.  

Key items are expected to be set up, planned for, referred to and used by staff and 
learners, although how this is organised in the classroom is at the teacher's discretion.  

18 x learners tables 

36 x learners chairs 

1 x teacher’s desk 

1 x teacher’s chair 

Bookshelf 

Enable Table 

Maths resource unit 

General resources unit 

Exercise book storage 

Interactive white board 

English working wall 

Maths working wall 

T-chart display board 

Year 3 and 4 – Read write Inc Speed Sound Chart 

Easel/Flip Chart paper display  

  

Basic 

Equipment 
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Signage 

Classroom environments are to be kept clean, tidy and without an over stimulus of “wall 
debris”. Display boards are to be used to present key information and children’s work.  

At the front of classrooms pedagogical posters 
should be displayed for children and staff to 
refer to. These include Signal Pause Insist, 
STAR Behaviour, Think Pair Share and Show 
Me You’re Ready.  

   

 

Further to the Ocklynge Pedagogical approach, all classrooms must have a display board 
to present the class T-chart. Following the weekly Values assembly, hosted by SLT, staff 
and children will discuss the theme and answer the following, ‘What does it look like and 
feel like in our school/classroom?’ This can be used as an aid during lessons to redirect 
behaviour.  

      

At the front of the classroom, other signage will include a Values poster, Behaviour steps 
poster and an Online Safety Charter.  
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Every classroom will have a Visual Timetable. This will support the needs of all children. It 
must be displayed at the front of the classroom, horizontal, and on buff paper using 
Communicate In Print. The timetable cannot be displayed on the IWB as these affect the 
technology. Copies of the Visual Timetable are with the SEN team, please ask.  

 

 

At the entrance to each classroom and Office, a door sign 
will display a welcome message including photos of class 
teacher and support staff. These are displayed in A3 clip 
frames. Included on the door sign is the locations of Fire 
Register and the Medical Box.  
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Within in each classroom a coloured clip board is hung in a convenient place for quick 
access by any staff using the room. It will hold a laminated Fire Register and an End of the 
Day dismissing routine sheet. The Fire Register sheet will be completed every 
morning/afternoon after the register, showing the number of children present. In the event 
of an evacuation, the clipboard must be taken with the class to support accounting for all 
children.  
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Tabletop Resources (used every lesson) 

Tabletop resources support learners’ independence and 
resilience but staff should support when and how to use 
equipment. Method of tabletop storage is at the class teacher’s 
discretion, but learners need easy access to a pen, a pencil, a 
green pen, rulers, a dictionary, a thesaurus, a sharpener.  

Where space is restricted in classrooms, having resources 
available to children reduces the amount of time children take to 
collect basic equipment they need.  
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Enable Table 

In each classroom, a designated area for the Enable Table should be clearly set up.  

The enable table serves as a dynamic workstation designed 
to provide support for independent learning for all children. 
Tailored for accessibility and versatility, this learning space 
allows children to engage with educational materials in a 
manner that suits their individual needs. By fostering a sense 
of autonomy, the Enable Table encourages independence 
and self-directed learning, contributing to a more inclusive 
and empowering classroom environment. It’s adaptability 
ensures that every child can access the resources they 
require, promoting an atmosphere of equity and inclusion in 
the pursuit of knowledge. 
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Reading Areas 

Classroom Libraries enhance learners’ use of, and enjoyment that books can bring. Each 
class has a designated area for a range of books to be displayed and accessed by 
learners. This is in addition to a weekly class visit to our Ocklynge Library, RWInc Daily 
Readers and Book Banded Books.  

Class teachers are welcome to add to these spaces 
to make them more inviting, in many cases this will 
be space dependant.  

Our Ocklynge Librarian will change, replace, and 
update book collections in every classroom on a 
termly basis. By changing the books on offer, 
children’s interest will be held for longer.  

Expectations are that learners are shown how to 
use the Reading Area and that they emulate the 
high standards when looking for and returning 
books. This respect for classrooms, furniture and 
equipment must be echoed in the library. All staff 
have a supervision responsibility and must support 
children to uphold our four school values when 
using our Library.  
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English  

In English books, children record the long date, starting next to the margin. This should be 
spelt correctly and highlighted to the child if incorrect.  

Children will use pencil unless they are consistently joining their handwriting at which point 
they will receive their pen licence. A range of handwriting pens can be found in the 
stationary drawers outside the Finance Office for children to use. Not all children have the 
same preferences, and they are given a choice of pens to use.  

In English, the Learning Intention is shared with children and recorded on the whiteboard 
(see photos below). Starting at the margin, this should be recorded at the start of work and 
underlined, on the line and with a ruler.  

When recording in English books, children will write on alternate lines. This is to aid the 
editing process and when they correct their work. Teachers will need to model and explain 
what is expected.  

- Children might need to edit or improve work; the children’s writing should be well 

presented and legible. The alternate free lines can be used for this.  

- Correcting spellings, for example when highlighted with “Blue for a Clue”, the 

spelling should be correctly rewritten on the alternate lines. Allowing children to see 

the correct spelling.  

In Year 6, using alternate lines to write on may not be appropriate to all children. Children 

should still use this technique to support editing or corrections if their handwriting is over-

sized and/or illegible.     
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Display Board 

 

Headings include “Communicate In Print” images on buff coloured paper, mounted and 
laminated.  

Copies of the headings can be found in the Staff Drive alongside this Policy. 
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Maths 

In Maths books, children record the short date, starting next to the margin. This should be 
one digit per box. 

Children will use pencil in Maths books. All diagrams and lines must use a pencil and 
therefore this is the only recording tool children should have.  

Teachers need to model and explain that lefthand and centre margins are expected for the 
majority of work unless the learning requires a full page, for example shape or data 
handling. By using a double margin, the full book is used, and paper not wasted. 

Teachers also need to model and explain that calculations and workings out should be set 
out in a systematic way, leaving a line/box between calculations.  

In Maths, the Learning Intention is shared with children and recorded on the whiteboard 
(see photos below). Starting at the margin, this should be recorded at the start of work and 
underlined, on the line and with a ruler.  

    

  

Maths 
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Display Board 

 

Headings include “Communicate In Print” images, be photocopied on buff coloured paper, 
mounted and laminated.  

Copies of the headings can be found in the Staff Drive alongside this Policy. 
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Exercise Books 

Any exercise books that children use, represent that child’s learning. Therefore, the 
standard of presentation should be as high in all books as we expect in English books. 
When writing is moderated, other books can be used to provide further evidence. 
Teachers will need to be explicit when setting these high standards. 

Children can use the short date in all books apart from English, where the full date should 
be recorded. This should be underlined, on the line and with a ruler. 

In English and Maths, the Learning Intention will be recorded. In other subjects the Enquiry 
Question will be recorded. 

At the start of a new “Big Question”, a cover sheet will be used to demonstrate the change 
of subject.  

PSHE & RE Floor book 

Floor books display whole class work and is left to the teacher’s discretion to decide upon 
what and how to achieve this. Any work displayed must reflect the intended learning and, 
although not all children’s work can be included, a wide range of learning must be 
included. The page must include the date, the Enquiry Question and a blurb about the 
learning that took place.  
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Children’s Individual Books 

English (8mm ruled & margin) A4 

Spelling Journal (8mm ruled & margin) A5 

Reading Record A5 

Maths – 10mm – Year 3, 4 A4 

Maths – 7mm – Year 4, 5, 6 A4 

Science (8mm ruled & margin) A4 

Geography/History  A4 

Art/DT Sketch Book A4 

SODA (8mm ruled & margin) A5 

Computing  No book 

Spanish  No book 

Class Floor Book 

RE  Project book 

PSHE  Project book 
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Pedagogical approach 

‘Teaching WalkThrus’ by Tom Sherrington and Oliver Caviglioni is the framework that 
underpins our Teaching and Learning Policy, alongside our school values.  ‘Teaching 
WalkThrus’ is a coaching guide that offers a range of high-impact teaching strategies to 
develop pedagogical practice within schools. Each strategy is rooted in proven practice 
and research.   

Talk Partners 

Talk partners are used for children to discuss a question that has been posed.  The talk 
partners are chosen carefully to ensure that children are actively involved and engaged in 
their learning. The relationships between children are carefully considered, teachers 
monitor the partners carefully to ensure they work together and one person is not 
dominating the discussion. 
 
One of the biggest benefits of using talk partners is that children who are less confident to 
speak in class are able to discuss their ideas with a peer.  
 

Signal, Pause, Insist. 

This is the signal given for the class to stop what they are 
doing.  Children are given a short moment to adjust, 
teachers are holding eye contact all the time and affirm a 
positive response.  Before moving on, ensure that everyone 
has stopped what they are doing.  This routine will be used 
in all areas of the school. 

The process: 

1. Use the signal (hand up) 

2. Rehearse the signal 

3. Give the signal 

4. Pause 

5. Insist 

 

 

 Show Me You’re Ready 

This is a signal that children use to show the teacher that 
they have finished their discussions set by the teacher. 
Show Me You’re Ready can be used is a range of 
scenarios, for example: finished a task, ready to begin a 
task, a discussion has finished and be ready to contribute to 
a class discussion. 

 

Show me 
you’re 
ready 
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STAR Behaviour 

When teachers say ‘STAR’ behaviour, children stop what 
they are doing and follow the rules: 
Sit up 
Track the speaker 
Ask or answer questions 
Respect those around you 
 

 

 

 Show me boards 

Show me boards are used to sample responses from the 
whole class. One way of doing this is when children 
collaboratively work together using the ‘Think, Pair, Share’ 
process, using 1 whiteboard and pen between 2 children. 
Children may be asked to respond to a question using white 
boards, showing the teacher the responses, which then 
gives the teacher feedback from the range of responses. 

Alongside this, teachers may decide to use ‘Show me 
boards’ as a method of individual, independent formative 
assessment (for example for a quick-fire response).  In this 
instance, children will have a whiteboard and pen each. 

The process: 
Set the question with a goal and timeframe 
Build in thinking time 
Signal 3-2-1 ‘Show me’ 
Scan the boards and follow up looking for correct/incorrect 
answers, misconceptions or common errors.  Teachers will 
engage with children to discuss their responses, either to 
consolidate, deepen or correct using a range of questioning 
techniques. 

 

 

Rapid Fire Question  

Teachers may ask a question that does not warrant a 
discussion and needs a quick response.  In this instance all 
children should expect to answer, responses of these types 
of questions should be one or two words.  Children’s names 
are used to gain a response and should be chosen by the 
teacher as we have a ‘no hands up’ policy. 

 

 

S
T
A
R 
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 Think, Pair, Share 

A question is set for all children to discuss in their pairs. 
Children are then given time to think individually before they 
turn to their talk partners to share their ideas.  This ensures 
that every member of the class is engaged. Teachers will 
then circulate listening in to discussions – this can help pick 
up interesting ideas, important errors or misconceptions.  
Then Signal, Pause Insist signal is used to bring the class to 
attention.  Responses are then shared. 

The process: 

1. Establish talk partners for every child 

2. A question is set with a goal and a time frame 

3. Individual thinking time is built in 

4. Teachers to circulate to listen as pairs are talking 

5. Teachers then ask for paired responses 

 

Cold Calling. 

This technique makes all children think and provides 
feedback to you as the class teacher as to how the lesson is 
progressing. A question is asked that is aimed at everyone, 
which then gives everyone a chance to consider an answer. 
Using knowledge of the children, a child is selected to 
respond.  The idea is that could be anyone could be chosen 
– remembering that we have a ‘No hands up’ policy at 
Ocklynge.  Teachers make it safe for errors, doubts and 
misconceptions to surface. 

 

 

 Check for understanding. 

Teachers will systematically check for understanding – we 
do not make assumptions that all children have understood.  
Cold calling is used to ask ‘What?’ not ‘If’.  An example of 
this is as follows: 

‘Xxxxx, what have you understood?’ rather than ‘Has 
everyone understood?’ 

Teachers will go beyond accepting a short response and 
may probe with a short dialogue.  Opportunities may arise 
for teachers to explore differences and details.  It also allows 
teachers to re-teach, defer or move on with the learning. 
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Say it again better. 

This is a strategy to support the production of high-quality 
responses. It is used to set a standard for the depth of 
response that is expected.  Initial responses are accepted 
but are then developed each time to keep expectations high.  
We allow children to initially offer their more basic ideas to 
not deter them from trying to answer in the future. 

The process: 

• Acknowledge the first response – be positive as 
possible 

• If it is half-formed, falling short of what might be an 
excellent answer – what could you say? 

• If an answer is wrong, teachers will encourage 
children by saying something like ‘Good try but that’s 
not quite right; let's see how we can get it right’ 

• Give supportive formative feedback  
• Invite a child to 'Say it again better' – this allows 

teachers to check children have understood at the 
same time as giving them the opportunity for practice 
and feeling more successful. 

• Respond to the improved response. If the response is 
sufficient, praise will be given, and the lesson will 
move on or decide if there is more value in adding 
more detail, depth or accuracy. 

 

 

 Probing questions. 

The process:  

• Ask children a question using one of the following 

techniques: 

Cold Calling, Think Pair Share or Check for 
understanding 

• Follow up with a probing question.   

Examples: 
What is the connection between A and B? 
Is there another example? 
What are the main reasons? 

• Listen and probe further by exploring, listening 

carefully and responding accordingly 

• Ask another child to continue 

• Check for understanding from others 
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Process questions: 

We encourage metacognitive talk in lessons. This means 
that discussions focus on questions such as ‘How do we 
know?’ or ‘How did we work it out?’. 

The process: 

• Modelling thinking (I do) 

• Ask children to explain their methods and reasoning 
or ask children to explain their ideas and choices. 
(We do) 

• Ask how similar alternative questions or problems 
may be approached 
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A typical lesson at Ocklynge will include; 

 

Skills based Learning Intentions. (L.I.) 

• Every English and Maths lesson will have a skills-based Learning Intention, which is 

shared at the start of each lesson. 

• It focus on the development and acquisition of specific skills. 

• It gives children a clear understanding of what they are trying to learn. 

Key learning steps. (KLS) 

• Every English and Maths lesson will have three key learning steps, which are 

shared at the start of each lesson. 

• Key learning steps are a breakdown of the Learning Intention and ensures that all 

children are clear about how they will achieve the learning intention. 

Quadrants. 

• Quadrants will be at the start of every English, Maths, Science, History and 

Geography lesson. 

• Quadrants are a planned opportunity to recall key prior learning. 

• Quadrants have four questions that focus on learning from: 

Very recent, recent, last half term and long ago. 

Big Question 

• In Science and Foundation subjects, each unit of work will start with a ‘Big 

Question’. 

• The ‘Big Question’ encourages children to be more creative, and actively involves 

the children in the learning process. 

• Each “Big Question” is further broken down into smaller steps called “Enquiry 

Questions”. These form the basis of each lesson.  

Enquiry Question 

• The ‘Enquiry Question’ will support children to know more and remember more.  

• As children are actively involved in the learning process, which then helps to better 

retain information. Children are involved in answering their own questions, which 

means they are more likely to know more and remember more. 
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Lessons then follow the format of ‘I do,’ ‘We do,’ ‘You do.’ 

 I do 

• This section models the thinking process of the 
class teacher, not the children. A mistake could be 
made by the class teacher, who then talks through 
the mistake, modelling the thinking process. 

• Vocabulary is introduced. 

• Reference is made to the key learning steps. 

• Timing should be 3-5 minutes. 

• Misconceptions can also be addressed. 

 

We do 

• Like ‘I do’ but involves the children.   

• Children can have a go at examples using talk 
partners and show me boards. 

• Class Teacher/LSA circulate the class and work with 
children.  

• Class Teacher/LSA can work with a targeted group, 
for example GDS or SEN.  

 

 

 You do 

• Children practice what the class teacher has 

modelled. 

• Class teacher/LSA may work with a targeted group, 

for example GDS, SEN or circulate around the 

class. 

 

 

Check Point 

• Check points are planned for and often use a multiple 

choice or closed question to review and direct 

learning. 

• Evidence of checkpoints will be found in Maths and 

English books, depicted by a small, chequered flag. 

 

 

Check 

Point 
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 Exit Ticket 

• Examples of measuring or assessing performance 

in a lesson. 

• Should be short, clear and concise for example a 

multiple-choice question, true or false or a closed 

question.  

• This is one way of checking for understanding and is 

a helpful method of formative assessment. 

 

 

Owl Challenge 

• The purpose of an Owl Challenge is to deepen 

understanding and extend children’s thinking.  

• Owl Challenges will be available in every maths 

lesson. There are three challenges available so that 

all learners can access a challenge.   

• In other lessons, Owl Challenges can be used to 

challenge, deepen, or extend learning.  
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Inclusive and Adapted Teaching: 

Inclusive teaching is an essential approach that aims to create an educational environment 
where every child, regardless of their background, abilities, or learning style, feels 
welcomed and supported. It involves designing and delivering instruction in a way that 
considers the needs of all learners, fostering a sense of belonging and equal participation.  

Inclusive teaching should: 

• Challenge all learners and have high expectations for all. 

• Have adaptions in place so that all learners can meet objectives. 

• Have sufficient scaffolding for all to achieve. 

• Have barriers and misconceptions planned for and addressed. 

• Use ‘Owl Challenges’ to provide challenge to deepen knowledge and 

understanding. 

• Have an Enable Table with resources to support learning. 

Adapted teaching involves adjusting teaching strategies, resources, and assessments to 
accommodate varying learning styles, abilities, and preferences within the classroom. The 
essence of adapted teaching lies in its commitment to inclusivity, ensuring that all children 
have equitable access to learn. This approach encourages flexible and responsive 
teaching practices.  

Adapted teaching could include: 

• Adults support. 

• Brain gym. 

• Learning breaks. 

• Pace. 

• Electronic resources i.e. laptops. 

• Pictorials. 

• Graphic organisers. 

• Word banks. 

• Visualisers. 

• Mini white boards. 

• Buff paper. 

• Colorveil. 

• Visual timetables.  

• Knowledge organisers.  

• Sentence starters. 

• Pre teaching.  

Ultimately, inclusive and adapted teaching not only promotes academic excellence but 
also nurtures a culture of empathy, respect, and understanding, preparing children for the 
next steps in their learning. 
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Formative Feedback 

The core aims of formative feedback within our school are rooted in fostering a learning 
environment that nurtures growth, encourages self-reflection, and guides children toward 
academic excellence. Formative feedback is designed to be a continuous, constructive 
dialogue between teaching staff and our learners, promoting a culture of collaboration and 
individual progress. 

Formative feedback serves as a powerful tool to provide timely and specific insights into a 
children’s knowledge and understanding. It focuses on strengths, areas for improvement, 
and actionable steps for progress. Our feedback policy aims to be constructive, fostering a 
positive and supportive atmosphere that empowers children to take ownership of their 
learning. With this in mind, we may see the following: 

Any feedback given by a member of staff will be in red pen. The following strategies are 
some of the ways we give feedback across the school: 

• VF – Verbal feedback has numerous advantages; it enhances communication and 
clarity.  It also encourages reflective practice, making it a valuable component in 
creating an engaging and supportive tool. Any verbal feedback will be marked in red 
with VF (Verbal Feedback) 

• Blue For a Clue - used to provide hints, suggestions, or additional information on a 
child’s work. It serves as a visual cue to guide the children in understanding where 
improvements can be made. This practice aids in creating a clear and easily 
recognisable feedback system, allowing children to quickly identify areas that 
require attention or further exploration. 

▪ Underline with blue to mark spelling that need to be corrected.  

▪ Use a blue mark to mark punctuation errors that need to be corrected. 
• 1:1 feedback may be used for a more targeted response or support.  

• You may wish to write a positive comment at the end of a piece of work if 
applicable.  

Children reflecting on their learning 

Reviewing work is vital for children's development as it encourages self-reflection, helps 
them understand mistakes, consolidates learning, fosters ownership of learning, and 
supports long-term learning.  

Any reflections made by a child will be recorded in green pen.  The following strategies are 
some of the ways they may reflect on their learning: 

• 1/2/3 – children will rate the learning intention and how they feel they have achieved 

by using 1/2/3. 1 – I need help with this.  2 – It was OK, but I may need to revisit. 3 

– I understand this.  

• Peer feedback – pupils use their peers as learners to assess work in relation to the 

Key Learning Steps. Post-it notes may be used.  
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• Children to take ownership of their learning, this might include responding to 

feedback, editing, proof reading and improving.  

• In extended writing children will need to improve on sections or paragraphs rather 

than the whole piece of work.  This should be done using a pink slip or a highlighted 

boxed section that needs to be improved.    
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Assessment approach. 

At Ocklynge, we aim to be clear on the different types of assessments and their purposes.  
We see assessment as an integral part of teaching and learning, and it is inextricably 
linked to our curriculum. 

We use three broad overarching forms of assessment: day-to-day formative assessment, 
in school summative assessment and nationally standardised summative assessment: 

Day-to-day formative assessment 

Please see the formative feedback section in this policy for more details. 

In school summative assessment 

At Ocklynge, assessment serves many purposes, but the main purpose of assessment in 
our school is to help teachers and children plan their next steps in learning. We monitor 
the performance of all children and identify where interventions may be required.  We also 
work with teachers to ensure children are supported to achieve their full potential whilst at 
Ocklynge. 

We use the outcomes of assessment to check and support our teaching standards and 
help us improve. 

At Ocklynge, we use PIXL as our assessment package. In years 3, 4 and 5 there are three 
assessment windows through the year.  In year 6 there are also three assessment 
windows, plus the end of KS2 assessments that take place in May.  The assessments 
provide teachers with clear evidence of progress that children have made and identifies 
any gaps in learning, that can then be addressed. 

Each assessment window consists of: 

• 1 x grammar paper including a spelling paper. 

• 1 x reading paper. 

• 1 x maths arithmetic paper. 

• 2 x maths reasoning papers (1 x reasoning paper in year 3). 

Writing is an ongoing assessment, with 3 assessment windows – December, March, and 
July.  The writing assessment indicators focus on certain key aspects of writing, outlined in 
the National Curriculum for the specific purpose of supporting teachers to identify 
strengths and weaknesses in children’s writing skills throughout key stage 2. 

Children who attend Read Write Inc intervention and are in yellow, blue or grey group will 
sit the reading paper for their relevant year group.  Children who are in other RWI groups 
will be assessed according to the RWI assessment schedule.   

In year 4 there is also the standardised Multiplication Tables Check that takes place in 
June. 
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At each data point pupil progress meetings are set up with class teachers, the SENCO and 
assessment lead for discussions surrounding the data and interventions that may be 
required. 

Nationally standardised summative assessment. 

Nationally standardised summative assessment enables school leaders to monitor the 
performance of pupil cohorts, identify where interventions may be required, and work with 
teachers to ensure children are supported to achieve sufficient progress and attainment.  It 
also supports teachers to understand national expectation and assess their own 
performance in the broader national context.  It also supports children and parents to 
understand how children are performing in comparison to other children nationally.  

Reporting to parents. 

We will report to parents and carers through an annual report and through hosting two 
parents’ evenings. The reports will include information about the achievements in all 
subjects and activities that form part of the curriculum, as well as highlighting strengths 
and areas for development.  There will also be a pastoral comment and how to discuss the 
report with the child’s teacher if you wish to do so.  Children’s attendance will also be 
included, that will include the attendance percentage and how many authorised and 
unauthorised attendance marks the child has had.  

 

 


